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.v ' The document presents a formative evaluation of 13
Canadian studies kits being developed in Alberta, Canada. The

objective was to ascdrtain the stfengths and weaknesses of the .kits . .

as well as to detérmine whethel the program development model was -

effective in producing quality materials. Quality was defined in e

" terms of internal consistency, inter-unit consistency, program
consistency, external consistency, and significance. Questionnaires
were mailed to teachers und students in 74 K-12 pilot classes; 1uB8
were returned. In the area of internal ¢consistency, gquestions .
"relating to focus and expliCit activity sequdnces and objectives were
raised. Inter- unit consistency, especially in skill development, was
- almost impossible given the process used to develop the kits. -
Questions raised relating to program consistency were aimed at
refining congruency with provincial handhooks. External consistency
exanined congruency with current social studies practice. Questions
were raised relating to,all-16 characteristics of sound programs. All
respondents reacted positively to the significance of the Canadian
content. Questions raised concerned a logical overall plan.for
content coverage in all the kits and avoidance of overlap and
imbalancae. . Possible recommendations included hiring overall editors,
developing a series' of “How to Do It" booklets, finding resolutions
to consistency probleas, institucing quality control, and presenting

3

content summary charts in each kit. Appendices oresent the progrnm o

- analysis form and student questionnaires. (CK)
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Preface To The Study - N ' '
N | . . . - ’ o
. f K ,
The approach.paken in this study is based upon ‘certain premises
v L ) ' ‘ . B .
concerning formative evaluation, y _
v R B ‘ =i , I
Cﬁrriculum deveIOpment s a task which requires much. tfme, energy,
4 \ !
resources 'and expertise.' As a reqult deve10pers tend to become committed to’

-

the woctbwhileness apd relevance of the programs which are produced. Egos

' - become an ‘integral part of program oeveloﬁméht praducts. It may become
- difficult, therefore, for Yndivtduals to detach themselves from their work b _L

and to critically .reflect upon what they have doge.

. . . . . . 6 - . i
i ' ! ' : ' \

_ The’ task of formative evaluation is to help foster this reflective .
attitude while respecting the deveIOper'g commitment and ego involvement in

;what they have .developed. , _ . - | .- ' ‘
- . r . ) \ . | .- ‘_ ‘ . N
One way to accomplish this task . is to pose questions to the '
L] ~ .. Y

developers rather than to make judgmental statementa.e Questions tend to ;
- invite responses which'often clarify thehissue and which allow consensus : _i&
s | among developers, On the other hand judgmental st&;ements tend to elicit "4 “\ L

reaction and defense.: The purposes .of formative evaluation in this project :

2

. were better ‘served through questlons.

e . ] e ]
* .

I - . ! | Vv o | »

. The aim of this evaluative st(dy was to present the program

developers with questipns for discussion purposes.' The legitimacy and ’
. . .

.

 arelevance of the questions posed ultimatBly rests with the team members.) \
. Sy . tay,

N - . N 1




AP " - o -Sc0p3~of'the Study . o
S Purpose A . ' ) . : R

- . 1

R This study was designed to be a formative evaiuation of the thirteen-

Canada studies klts currently being developed within. Albdtta A Assessment re~

N ]

ports wete p:ovided to the deve10pment teams for use in possible revisions

N

of these-units. Information within these reporrs Was organized around the ;

P following areas: L , o .h.. B ' ' ",'sf
' . o B : . ‘ 4 '
-1.0 Strengths of the Kit ‘ ™
‘ u.- 2.0 Concerns about the Kit S {” _ s ‘.

. 2.1 ﬁboncerns raised by Pilot Students .

2.2 Concerns raised by Pilot Teachers

-

2.3"Concerns'about Internal Consistency

. .‘ -

f' i : ‘ 2.4 Concerns about Consistency with j;ykent Social

~

- ' Studies Practice . &
_ _ 2.5 Concerns about Congruency with the Alpér'ta Social
N _ Studies Program - o

- 2.6 "Concerns about the Significance of the lCanadian
- L ; Content Selected

’ o - A
¢ 3.0 Suggestions for Consideration .
o e S / ' . o~ _ N
. : P ’
Procedures . ' \
. ) - A nymber of instruments for obtaining aystematic,information con-

. ) s ) .
cerning each of the thirteen kits were designed and used in the study:

’ -~ 1. Iwstrument for contentwanalysis of each kit (AppendixT).

\

2. Instrument for obtaining pilot teacher: assessment of the
kits (Appendix uy. . !
| . /.
f : ) 3. Instrumdgts for obtaining pilot student assessment of the
- kits (Appendixm') \ - J:

"Data obtained by means of these instruments were. used in the compilation of
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a report on each kit (Appendixlﬂ). Each of the thirteen reports Vas presented |

h and discussed with the appropriate team who had been rasponsible for the’ devel- S

. ’ .} 0 - . _' .
/) . - Opment)of the units. The study was completed over a six month period (January 4 _
i ¢ . . . \ . . . e
1977 to. June ig: 1977). . RS . . T

Though sufficient questionnaires were mailed for every teacher and

- student involved in ti8 pilot classes of the tbirteen kits, the returns varied _*:..

¢
. . A
* ‘across %he grade levels : " ' R s /
L | SUMMARY OF PILOT CLASSES '~ .  ° s
, o ./,A_ ) | Canadian Opntent Kits for each Grade ,
o 1 |2 |34 |5 ]6 |7 |8]9 |mt)10]11}12]Totals
: - : S o .
' A " Total Number of ' ' 1y e 1 . i~
Pilot-Classes " 6 ? Aﬁ > 41815 |8 7,’ 713 |3 4' N -74 -
) ) ) ,.-' . . . ) . , . . ! . | ¢ ’
‘. } .. . Pilot-TeaCber ) 5 - 4 5 a 3 i 8 3 6 7. 7‘ l‘_,”.i‘: 4 . 3 , \63 .
~ L Returns , | : _ _ - - '
Pilot-Student 101 [108 |19 |107 | 60 |185 | 96 [148 172 {141 | 48 |116 | 24| 1425
Returns | : <N . . Y
’ .
_ : _ ‘ _ _ _
. _ | B . ' Questions,Fof”Thé.Study L ‘f'm ‘-‘W'J<:“”p‘““““5f‘fﬁ;"“~4
How effective has the process of_progtam development been in producing _'
quality social studies matérials? Quality was defined in terms of the following
e 'mwmddw:. o 03 * - e f\ |
’ ‘ . - ' . \ ) : ‘ - ) ' .. | Lﬂ . A‘
L : Internal Consistency : o |
e | Is there consiotency/between and among. the objectives, content, re- -
e ¥ sources, and strategies of each kit? The_units were examined for linkifes amongn‘ L
y the intents, sctivitiesé and content. \\ ; ‘A S ;! .:
' vt » X ’ r : ’ . ) - \.

t

In the'majofity of the kits questions were posed about. internal con- .
- ~ gigtency. Key concer",were.:aised.to help in nefining these linkages:
4 / o - _ , )
o T . ‘ L ’ . : , . |
’ pEem R f-‘ et e : . e : a,,\
. S P ' e , A : . ) . = i v .




T e v " R B cand
. T . . i B B .
) \\' o t ) : 7 ’ 0.'
;w“ _,'.""_ } L L v | . s L B -
f di,'ﬂ A :\l:r-Shou}d there be, an.overall value isspe to provide focus
. S ) : o . . R '-_ '
J_'(/;_ . for the kit? ) I B b
o 2, Should a master chart be prepai%d-showing”where each ’
* . s - b R
2 20 . ~objective is developed in the kit?
3. 'Should a mechanism that would help studenta and teechers
maintain focus on the central theme of thiékit be devlsed?
: .4, Should the activity sequences designed to develop}the con=, ..
o . cepts/generalizations be made more eqpiicit for teachers{'
. e o ' " : _ ’ : RS S o
_ Y -~ ' AP | .
. Before the kitg are finally produced aﬁd dietributed, they ahould be red !

examined to determine to what extent these questions have been addressed

Inter-unit Consistency ,

' . ) l -
-t
- -

-, because the process used to develop the kits did little to ensure * cross-"f o

' . - . . X &
’ N Lo

C1s there a logical and sequential consistency'among the ktts for«
A

- 0

C the various grades? The le itimacy of raising this issue is questionable
§ |

-

grade'consistency. Time needed for detalled articulation among the kits was

"+ not provided to” the deve10pment teams, and there was no agreed upon master'

+plan or framework for “skills, conceptp, and Values. For example, skill

;o ' dev\lopment in social studies programs ¥ usually based oun - the followin@

principles'
N~ > (a)_
’ "
. L, =W
o \

.'é unit.

- T

" Skills are best taught zunotionally in the context of

\ .
—_—— - 3 . »

| , L
The program of ifistruction should bg flexible enough-

to allow sd&lls to be taught as they are needed by

~learners..

“.H;;._- | .h (_

¢

; &

..___‘..3“. o




- (e) 'The learner should understand the purpose of the sHill '

R and have need for deveIOping it. 'f
- - ‘. . . - | u," ‘./' - '
) jdf _Skill development is most effective when there is sys- o ] Tiég
tematic and continuous application. . f e o m
. ) e ) o . ' - e
A (e) - Skill instruction should be presentedﬁat increesing ' . e
.._ - . ‘ 5 . L ..“

levels of difficulty across the grades, ,

v ) ) . .' #‘ ! | ).
L ‘;2 The manner fglwhich the Canadian Centent kius were developed allowed 1 .
. principles (a),\(b) nd (c) to operate,’ but did not acconhmdate (d) and (e).

‘Questions were vaised in each kit suggesting that, skill sequences be made

v
“ Y

"exp11Cit. o o _ T. . ”‘_j _ L ST 127 ;.

)

' A~

L L o
Th&\manner in which 8kill. objectives were stated and developed" within

the units makes it Virtually impossible to provide a meanin&ful cross-grede

- description of skills. Rather, the balance, comprehensiveness, and sequencing“} - »{
- Ty . ~ —_— S

of skills tends to be random acrossthe thirteen kits. Questioﬁs were ,raised

v
i

- about 'the vagueness or the "taken for granted natGre"»of,skill_sequences.

-

+ ’

The lack Of a.master plan,ﬁnx_the deve10pdent of specific skills Was'['“ .
.an opportunity lost’ 1ﬁ the project. Such a plan may: have provided not - only

'lscope and sequence to the overall Canada Studies Progra( but also given dire’ '

tio?iio the. individual development teams. - As shown by the fpllowing charts,

_ th eations discussed with many of these teams were\eddressed to making skill'
o A ' '
. objectives.and sequencejtexplicit for_teachers and students. .
S DR Y ' o | oo -
e ’ v~‘-'.’ T o l.‘ \" >
. v B S ‘ s ) 1 . : '
; ,Program Consistendx .. S A o "
e '53 - To what degree are the kits congruent with the intents Zf the Alberta _‘
.~ 7 8ogcial Studies Program? Criteria were selected from Responding to Chsng__and
‘.
”',. 2 ," -




. QUESTIONS POSED:

KITS FOR WHICH QUESTIONS WERE-RAISED CONCERNING -
'SKILL DEVELOPMENT SEQUENCES |

10

C M

12

INT

. ,;_‘ ‘/‘ , \(
»Does the . <
‘the téy A " " o " * .
cant’ soc1a ' " .
l t “_
- | ) -‘ d
’ Y T . N
. Are spccific sk111 develop'g;;ﬁ . ) , N
. ..ment sequences in¢iuded? 1T - 17
‘Is provision made for the A %l) oo * * * * * . "
~ sequential development of .| S ! .
skills? | A | . ~
= : I T -
. S ) (_J" ’\
r _ -
’ ’; O . oy e " . N
Are Social sc1e?1ce @ -0 - . . ’
.=~ .. research meithéds included - " « * « . . . ! . | .
o “in the ski 1 objecgj,es?(, : O ER P . I . '
3 i3 { . R a - : . " - Y .
2 LA C ’ 1. L
.‘ ¢ W {.\ ’ " . o KS \\':« ‘. 2 - R e * I} )
.1s .atterntion: giiven to socigl B YRR DR * * . > .
mctloﬁ sk111§? O g N .
Yy a S ! - .
L0 J‘-:'l ,d‘.f ‘TJ “17 . f § | ' . . o 4
Coe L e ‘ : * Indicates questions were raised.
/) 11" '..."‘,._"_" " ] . . . e - . o o
. i . y . * . ]
“ : (.}\ .(_1l‘ P ¢ : /
g , 1].'-') N ‘ ! '7 . L N
V': S e . - - 7 .
'. o, N .q ’ ‘ .
‘ -
b .
. L ’ .
’ !




- informed opinion of whar“constitutes good practice in the &eaching«of social

i:Experiences in Decision Making, and were addressedaas quesfions to each of the,

N
-

A units, For a11 of the kita the ques‘lons raised were aimed\ at refining con-
. ' \ : '

'gruency with the provincial handbooks.A The specifil questions posed can be

found in the reports in Appendix 4. The follqwing chant,provides a summary

.
.,» ‘

of those units for which guestions were raised concerning their congruency with

14

“the Alberta Program._. R -

: .
v, o : : . P e

ot %
External Consistency .

A‘. - .. .. i . . )
'+ The questions posed for this analysis was: ‘"Do the kits provide

| Qpportunities to- utilize~strstegies and materials that are. supported by current

3

studies?” Criteria for this assessment. were taken from up dated characteris-

tics identified originally by - J. c. McLePdon and F. Penix What Research Says

A,to the Teacher: Teaching the Social Studies. National Education Association, ff
@ '

_1968 Current literature on social studies practice wad used in selecting these v

H
»

characteristics. For each of the kits questions were raised on the basis of

these,selected criteria._ A summary is provided\in the following:chart. Ve o

q

. . . .
’ . . . : . . T

Significance

How significant is the'Canadian contJht selected within  the kits?

i

: AStudents reacted o itively to most of the kits.’ They felt that they learned

-»

things which they Qidn't know before, and that their . knowledge of Canada was

- broadened. Further, teachers were overwhelmingly-favourable in their commengs 7

'-'regarding"having Canadian content available for classroem use._ They generally

)

. perceived the‘content as/being worthwhile and relevant for students., . However,

I} v
4 T - N

qﬂhe initial selection of the content presented deve10pers:ofpthe‘thirteen

units with some problems: - "; o ' 3 o
: : N ' s . Ty -

-_“‘. : N : - A \

v .

N 7h _.l; How could'the kit deveIOpers working 1ndePe“de“tly °f o ‘&’
. R ?ther teams enﬁure that each kit wa ld form a 1081051 ;,15'_~t~,\

. . ] ) . s , : :I . R ity .,..,r..' R
o .- ! . . .
e T T o - s S R _ R _

-1

. i e
-y




; - . . . . . ’ ) :- ', '.1 ’ ' l. \ " \ * . . .
1. . SUMMARY OF KITS"FOR WHICH Quzgxous WERE RAISED CONCRRNING
R BT e e o CONGRUENCY WTTH THE ALBERTA PROGRAM o . 6
[ ,_' . N '. L B o. . .
“‘ \ . het h .
T GRADE ~~ " o
4 ... CRITERIA QuF{rrous - 1 2 3 4 5 6
S , .t ) Y R [ . o " X
\A\. ‘f . ,. BN 'l - . . :.- o . } . . ] ] ] | N | ,. . -‘ l‘.\
. - " "Dpes it focus on a perti- , S IS I 1 T
e nent"value issue? « ¥ e *. * DTN I A
. . ] . . 1 > : , .
g Lo .qus it "have future use s NP » *
.. . 'for learmers? - -~ . | . '
o A ol .ol _
: , . Does ft help learners under- EEEET R N B Y
S . stand a significant social R ool ¥ 'Q * *
S problem? . o N I e
h Is the kit relevant to th ~ 1l S A
s .needs and interests of ' ‘ K Jd o
1’ -learners? . e e .
| Do ‘L¥ contribut to th o —* ~ |
es it contribute to the -
A "development of. significant B N Y I P B
- social/inquiry skills? ' : v
. . ¢ . n
3 : ,HaVe the. conce’ts outlined L) '
-, 1in-the kit been developed? S &
* e J . . %*
° Do t:h,ﬁ concepts: ut1ifed form ) e _* * P *
the bases of the generali- . A '
s zat;.ions developed? _
L.' N - Ar specific skill deve10p- - ' : "
S a;nt: sequences mclhded? IR L LA B *
- Is t:he primary focus’ of the, ; N B *
- kit value in‘quiry'{ . A * ‘ * *, *"'_ *
. R S _d e , ' -
= - v L
. 1 “ N . ' !
i T




. ' . : ' . ' W N . . ’
) - P . . . L4
. . '\s M ' ' . A} .
N} . . . [N .

e ..~ BUMMARY OF KITS FOR WHICH QUESTIONS WERE RAISED REGARDING

W . ___" CONGRUENCY WITH CURRENT SOCIAL STUDIES PRACTICE ___*
L , * Indicates, quest:ions were rai.sed B T '
a 0 OUND PROGRAMS GRADE ' R '

CHARAFTERISTICS OF SOUND PR 1 2 3 4 5 6 7 8 91011 12 It
' - Objectives'ate definite and functional . \ B
. as ‘opposed to grandiose and all in- LA I * ‘ kel * i LI
tA\\BiVG‘ . - .. 0
"Soclal, science research methods are S IR T R e % * "
included in the skill objective. *
_Unit content is chosen in relation to: . r .
the learner's present knowledge and - * | 1k * x| * '
interest, : "
4? ) . ’ . ’ ¥ .
+ . A wide range of suggested subject mat- 1 1 . _ . . _
",  ter, learning activities and’ materials , 1o ! . . 1 | *
‘are provided from which the teacher T I ' |- -
way select, : ’) ’
: . 7 . -
" Content takes into account the inter- v oL : .
ests and information children have * B N LN AN * 3 LA I
from travel and mass media. _ ' ol . ’
Contemporary $hcial Ehpnge and recent ‘ '
schola\ly study are incorporated. . )
_.Current a ¥8 is-an integral part wl %] ] 1'% o] % %] #| »| "
of the unit, ' : e
Social issues are examined. ° I R R O B N N ‘ -k
- N . . : . » -
‘Multiple viewpoints are presented. | k% | *| x| %] w| *| » *
. 'Provision 1s made for the sequential , ' * . 1 - -
‘ development of gkills. . n A ' _ !
. ~‘0riginal pta sources are utilized. o ///’ N *
Instructional hethods desighed for - el %l 2l 1 &l % ’ ' -
specific purpoﬁes are utilized. o L ‘
. t o
A variety of .approaches and proced- ' ‘ X " _ 1 .
ures are used. o 7 N | | v
s
" Tactics are designed to involve learn- sl sl %] %l %
ers in processes leading to advanced ' .
understanding and gkills, : . _ ’ PO .
_Attentipn is given to:/ . o 1. »
‘- gocial action skills . SR B S A * | *
- learning through communitx . o ) : * 1 %
_ experiences - ' : A I R B o N .
- use of commercial television’ RN 1 r 1, *
l‘ ” ¢ . . . ‘ -t~ . X ) BN
ProVislon is made for aelf and grOUp ol el hewd %] %l v " .
o evaluation. '




*

and '{ntegral pert*of aAtotal and comprehensive view

. of Canada?

> 2. Without pr’edetermined criteria for. knowledg‘e sele_ctibn, o
how could’kit deveTOpers avoid overlap or imbalance in v
. : . )
¢« content coverage? u| . .,
) - . T \

Although the legitimacy of this post hoc content analysis of the kits is

queptionable, it is justified in terms of the public expectations of the pro- a (.

' ject. Parents and the public at large seem to asgume that as a result of this B

' L d

‘Canadian content'projegt, studentd” can be held 9ccoﬁntab1e for some logically '

-organized.Canadian content., Somewhere'then, that content had'to befspecified.

-

: It would have been preferable t

. . [} N .
t this fask was undertaken prior to comstruc-
s T ' : ' e

tion of the thirteen kits.

(

l.l/' ¢
[ J

- RS q .': -
» At what‘ievel (Canada, regiomnal, Alberta) do the kite help develop -

student perceptions of Canadian identity? The following questions and gqner-'

-alizations have been selected from current literature on Canadian conuent and
J ’

. are pr0posed by authore as criteria for selecting significant Canadian content.-

- This literature included varied sources suoh as the Symons Report on Canadian
) <

content (To Know Ourselveg), occasional papers of the Canada Studies Founda-

tion, and, selected newspaper/magazine articles. . o ' '°

"An examination of the'charts.gives rise to the following questions:

. y . - '
@ 4 v

-1.: Have issues dealing with the future of Canada been

R - adequately covered?

.
.

L 2. Are we justified in ignoring Canadians responsibilities -
oo \ \ R
to tﬂose outside our borders in a Canadian Gontent '

|-

=Program? - -
B ¥ o w ’ .
SR V . o o vl 5 _—

o . o
v e . K o - -
. . »
. . . e
‘ ‘ . . : v '
v . ¢ -
u . R
.
¢
) « v -




| . , , * | .
| LEVEL AT WHICH THE. KITS HELP DEVELOP STUDENT |
PERCEPTION OF CANADIAN IDENTITY )
. -e
:‘ ’ - ? ' ’ . : o
‘ . .. [\ Y 1'- , . / ,
R 1 2 .3 4 5 6 7 : 8 9 10 .11 12 4 Int,
o are we? c ¢ s '(;‘ . c ; . g 'C S ' v
- . o a C
(idencity) — ,, _ Y »
there are we in time?
A /prﬁ‘ent) C C C ¢ C . c E—la ’
. . 4
" Where are we in space? _ . | ‘ :
(geography) JyC |AC |A C | c -+ C . | C R
«Where have we been? - , | . N - .
“(history) ° A c|lARc| ¢ ] C C ¢ C
" Where are we going? - _ ol _'lm
(future) * ” "" C ¢ C C C
What do“ we poésess? . k] f I8
(resour ces/talent) C Cla C A +-C C cpy  c
ﬁ_- s ——— e . ' - o ] s At — e i
. vhat are our responsi- \ ' ' -
bilities to ourselves? N . LA \i/,/ C ¢ c. c c C Y
. (Canadian) Y | - - '
What are our‘responsi- X A
bilities to others? ' g .
(Wor 1d) . --C. C
. e , 4
N e ' ", ' '
3 A u Alberta © R - ’Regiohéi _ C = Canada » ‘ |
» 1 ’ ! | ' 3 ‘ ’ | . - | .‘
S . 1Y
; . ‘ , 14
. ‘ \ S P/ ’




3.

3

ARt

<« L
Is it sound programfplﬁnning to concentrate the major = °

geography learnings_iﬂﬂ;he elementary school? -

“In a country where.fegionai disparities play such.a
prominent role 1n’hationa1 1ife can the absence of
attention to regionalism be defended? _

o

Should t:h‘e‘.t:o;;ics of yrbanization and ihdustrialization

receive more emphasis in a Canadian Content Program?

Canada B;>emphaa;zed
'i

. L | ' . ] ' 3".
almost exclusively at the secondary school_leye%?

Should the external {nfluences upon
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R - FOR_CONSIDERATION ~ *.-
"1, CerCaLp patterns are evident in. the preceeding charts.

rThe number of uestions raised at the elementary level /
may make it apprOpPidte to. hire overall editors for the

division I and II Kits. ~ - “

2. should .a series of short "How To Do Ie" booklé;ane
written and be’' 1ncluded within each kit‘addréased to

_ﬁ al specific.’éoncerns. ‘We would recommend the following. _

L] 0

(a) Yow to 1ntegrate current, events within the on-
KRS . R

L \ * .
A ' going units. , Y - .
?%.l.} * . ' ‘j \

e (b) How to utilize commercial television as .an in- B

tegral part of'the’ units, R B R e
(¢) How t? fncorporaté'certaih social sciehce"fesearch'
me thods sueb as surveying, 1nterviewing, polling, e
A and document‘ analysis |

A _(c?) How to develop, social‘ action skills.

hYd

These booklets shoyld be written for the .‘nOn-s\pecial{ist'

social ‘studies teacher at all grade ‘levels.

3. Should f’é ,_technical'\lpamphlq.;t based on ‘the.pilot 'Ist_’u""dent |
3 ra ) . . . . o LS . . _ X
“and. teacher reactions to the unit be included with each

3

LI

4




L

"5_.’-.

- studies practice and congruency with,{he AibertafSOCiAl
" ‘Studies Program_bgye;bean':esolveﬂ.;

Should teachers be alerted in the teaching guide of each

kit-that there is no aequential development of concepts,

5 generalizations, pr skills across the grades. ™ . )

’

6.‘

.
AR

8’ ; .
- . 2

Shouid there be quality control instituted bye_ .

~ (a) Limiting the initial production to make poqaible :

| summative_evaluation.of'the kits,after onqﬁyears
. : o S e . - [N . . - .
use.,. A B I s IR Lo 'Y

) ' i IR
¢ . .

\ required revisions within existing deqﬂlinqs.‘i’

2

~{§)_-Examining'catéfully the_fehsahilit&'of'making the -

‘.

. Should summary'chafts'outlining‘the-Canédian content

covered in the overall program be included with -each :

' ] L S : k
. . .,
~ (
. .. ..
' ¢ .
‘/ o 3
{
o e |
A o v
- . P S
LR . ! &




» Y T APPENDIXA:

. “»
.
1
»
. t .
\ .
-
‘ .
. [
b L .
§ ) @ -
. . R .
. ,
° -+
‘ - .
. r
* -~
- R N . .
~ , : /
-
-t 3
L
. [ I
‘ V]

. B A . ) ) " o . ".‘ﬁ
' - . . . . - . . * ) “ « , ‘~’\; it
: i : . S I T L. . ‘ *
. . X : . . C e ) ) B . : - ) \ . .
;o ' . Program Analysdis F,orm_ _ ' v .
o . . . - . : . . . )
e wo e > —
, e . i L. V—\ - -'. . . )
. ) _ ) . .
. ’ ‘ ' N O 3
- “ ! T
. R Y * -
J . - . »
. . . ! ‘
/ A -
l. '
¢ - ! .
) . : - . : < .
' . 3 " .
N . Al ‘.” .
LI 1 .
. . ) ' ¢ >, f, /.‘ .“ - \
. . " - .
‘ ‘.\. N [ Y . . _“._. "
] | . h .
- "_ v, , [
* s ’ .. V-
. . . . Lo I
/] 2
. . 1 0. "' . ) ,
N ... ' ¥
v y' ‘ * . Ay . N
) . v . oo » - -
. -
N 4 .
. ot . ) CR R
. ; L. "
[ P . " ] h . * . .
\ / ’ » ..' R N
. ) ’ ‘ 3 o, 4 : .
s N , . . . . , -y ‘ ' -
’ . .. [
" v ’ N o - ' ‘
L2 : I 21 N R . LR
o ' . ‘ ; S e IR




w0 PROGRAM ANALYSISFORM - e
_(D. Massey “and W, Werner) L ISR

( . b

. i
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é-ﬁl.d INTENTS - What is lntended'byTtheJunit'déWelopers?.;- L ;h'i"‘,

B
’

RatLonale - Why was the unit developed? L
QPat is the. justffication for the unit?

Objectives - What knowledge skills and attitudes -are
. students to obtain through the unit?

’/

2 0 CONTENT What display materlal is covered by the unit developers?

‘_.0 METHOD - How is the content to be used in attalﬁﬁng the 1ntents? ,

5 . } ) .
- . * &
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; e
- IR . . R .
ST Q(Rationale knowledge objectives, sk11J objectives, attitude L
O objectrves) . . - : L
Ll Completenesez Is there a complete and explicit statement
' S o of intents? Knowledge objectives (Concepts
. and Generalizations)? - Sklil objectives? i
: i{J}ue Objectives? . : K
O . -.\' . .. . p "-' » ) -
1.2 Clarity: Are the intents clearly stated and easy to ;'t | T
o . understa Are they kept w1thin the teacher s _’, e
S view at all imes? . Yoo _ e
) o . oo '." . a
R IR T R e D a_ . \
o ", - -~-'h‘ T d Yo g . \"" - N
1;3” Scope: Is’ the scope¢ of the un1t of sufficient . breadth?
A Is it too general or oo narrow? AR e
| ~ A\ oo
'. ' ! e L
1.4" Appropriateness: Axe the intents appropriate to student
s S . grade level and to a range of student .
. - .= 77 lintexests and abilities?.  * - ;
1.5 Realism: Are the intents achievable within the time and
] resource constraints? _ . |

A
~
L4
© & "
' -
R re
poeen




'1,6 ’InténnélﬂConsistency? Are the objectives consistent with

1.9 External Consistency:  Are the intents consistent with | ' Js\f;'ff)

e, . o R A R S S
L . e » R . AR . DA MRS DL M AR AR
-t L S . . . Lo . S (X} W’

¥ : L - Lt L C - . . : : i"'"‘"

. . .
o : - ! K
nwoe L1} » R
N . . v L !

. PR . 3 s ‘o, . .
] i -, .
v —_— ) L4 i

the rationale? P S - _' S '.-f'

N

117 Provincial Consistency: ‘Are the intents-gonsistent witn | L .Lfi'ff

v Ltha'provincial'guidelines? B o o ~,“n[f

o

-

CN

1.8 Interuﬁnit-Consistengx;' Is there sequent1a1 consistency . - - S R

. ’ e with prior and subsequent units

L T (concepts, topics, skills,

’

; R -att1tudes)? Does 1t have cont1nuity? 4"
- 3 (‘ o .; yi
. o, : ‘

_ current_SOCLal studles 11terature?

. e A ’ . ' " B
1.10 Qrientation: .. \ - | -
' i * Inténded Emphasis -+ Actual Emphas1s
(Rationale, objectives) (Content, 1earn1ng
" - activities, questions)

Des1gnat1ve°" , S o : 's'f"-'_‘ - A
- What was’ (past) - _." o e B o | |

What is (present) ' '

. . What w111 be | o
‘ i(future) S . ' - .

1)
@

_ Appraisive- , o

- What should be | " ’ b
Prescriptive° ) e i n S fjfﬁ;i,g
What should be 1 o | : | _l. ‘ 2#;§f;f%

dOan o _ . A . o R




“Is there ev1dence'©f b;gs? (pthn;c,

Acquracx

l
-~

. 2 3 Currencx

2.4

N

Qtl Bias/Stereotzpes.

Are there misstatements or omissions’
evidence of inaecuracles? '

Does the bontent have currency and futurlty?
Are the styles, exampIes;'and expressiors dated?

'Cengrueﬁcz

o rrelzglous polltrcal, sex roles,
multicuPtural regional occupatlenal)
' LT ¢ l..'(“l'\

RN

3

. :.“-

Is- there

¢ v

&

. A
)MQ
lf'(\ .

‘ .
.

Does the content match the sthted objectives?
Are the objectives developed?

Is the level of readlng dlfflculty (vocabulary,

Y vl

26, 1ntorestj”

2.5 Readability:

 style of presentation, sentence structure)
appropriate for student différefces?
8 St ek A e T

LY

AL

\

[T

Is it interesting, attractive, mean1ngfu1 and
‘relevant to students? .Does it start from their

axpeglences? y

. -




2,7;10rgaﬁizatioq; Is the content well organized? ‘Are the
- T e ideas ¢learly- stated? ] it easy to -._ﬂ_‘ .
Bl ‘understend? I3 there sdfuencing? s \;ﬁuu?
LT . . there a table of contents? Summary charts? e _
s " 4~ MAdvanced organizers? Does the format keep , oy

%L s o the intents visible to the teacher? T e

- ..
0 . \' . " . .. ' s
. . " : ! ¢ . Sk .'_
ES . ' -
< -~ . &' g
2

/‘ E .,’\:‘ .

] .-:\/ariej Are a variety of resources suggested? Are
' -different materials provided? Is a b1bliography °
-0f sources- provieed to’ facilitate further teacher T,

. plannin g? A '_ :
eV [ s ' . s .
B S ¢ . L B
. i Y . e, T
f‘..' o _'.; - i ' a . . . . o
! 7 s a ' . p ! W e o«
7 4

Is it werthwhile {o'r-‘students to pursue?

iﬁicance'- : e
Can the time ajl,‘t_oxte‘d to the umt be justified?;‘

. ' ) e g !
. v .
\ R . ]
4 [y Je '
. ¢
) > . . .
R ’ L
1. " S£o
.

"{s 1 ”‘tf""‘-ﬁed :ﬁn suﬁicwnt .depth ant deta11 rat)\e'r‘ L
than ogn u‘i‘vey :fglsha,qn‘z ‘Ts. it coyered adequately?. T

Isd it; géompx;'géhenswe?

e "o
.
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Teaching«Learning Strategies) ‘.
)

" L / 3.1 Varietz' Arein variety of ‘studen? and teacher strategies
‘suggested -for opener, developmental and closure

", ; lessons?’ | . o
* ” 0 ) . . "
‘ ‘ ‘ | : *w *
I. ‘. . I ' ! .
. [ | . . .

. : « : '
L T 3.2 Emphasis: Is the inténded emphasis upon transmission of :
S L ; . " content (didactic), student activities (inquiry, N

' " discovery, expgrien;ial), or both?
o ‘ . [ - -
' > % o .0 :
:‘ - 2 /‘ i

3.3 ConSistengz;. DoeS'Uuaywthodology match thie objec;iﬁes? c e
v - : . " o ' -
R _ . . ’ Lo y - ‘ AP

8

}i__ ’:; 'f-ﬂ :F$§_3i4 vBIexibility: Are altemnatives suggesbed for different |
i;} R 'jf R e o o " teaching styles and ‘learning styles?
T D A ) ' Accommodation of-different ‘intgrests. and

'; 'H,: S : ° L s ch01ces? _ - . \ - 4? L ¢ "
. . & - . ’ [} . ‘\ , .
o Sl .
(

' "{nifsts Levql of Qpestions and Thinklng, S

Literal Level? Remembering, Recognizing (What who where,
: : r{; when) ‘ _
: . \

}Appiicatfgngievel? Applying, Analyzing, Synthesizing,
Co &7 Creating, Hypothesizing (Why? How?
ot What if?) '

e
ke

‘f-niEValuntine Lﬁnel? Judging, Criticizing, Clafifying Values

S : o

o '(\
'_-' ' IS ' N '
/ ’
T o
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" 3.6 "Creativity:

[y

Is”creattvity encéuraged? ,;31

i
o

C\-
-

3.7 Student Involvement: Is student decision-making encouraged?

» -
&4

L}

Are students involved in the formu- '
lation of goals and selection of

~ © . content? Do students have choices in

- “ the unit? Deeg it incorporate the
. ~experiences they bring to the class-
_room? Are they interested? S

A
Ny

B 3.8 Individualization: . Does it allow for 1ndividualized pacing

(rates of speed and output) rather than
group pacing?"Must alfpstudents do the,
"same thing at the same’ time in the sdme
way? ' u&{ »

¢ R
%

S . .117.

var iety of, student

3.9 Open-Endedness: Does it encourage

L

g 3.10 Evaluation:

" responses rather tha
Is it divergent rather than convergent?

- L . oy

Do evaluatjve str tegies accommodate student
differenceg

content? Do students have opportu@ity for o
self and group evaluatlon? )

? Mat ed with inténts rather than :

('. -.. ’

.

bstricting responses? -

-

T
y
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S trengths~ WHQt in your opinion is-the overall strength
s "ff: . . of this unit? - I

. v’ A
R N '< ‘i 4 » \ ~
. J
A <
> > . .
4.2 Concerns: What in your opinion is the overall weakness 3 '
T of thi} unit? ‘
‘. | ‘ r
. LN
. | n
P ‘. 4.3 -Sﬁggéstions: What suggestions for- improvement would you ‘

O # - recommend? o .
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T CANADIAN CONTENT EVALUATION =~ . [ o L
L | "quartmant of:EZamentary Educafion_i' . ‘ "

»
3

L

qor" P16t Teachers-of Canadian

o

.7_« .= 7 Univereity of Alberia
S . EDMONTON, Alberta T6G -2G6

9 + . : .I. : -,.
i B ‘ o . “

| DAHF: February 22, ]9771'
%ontent_Kits I .

R
<

Don Massey and Walt Werner - | ) ; T

Please finp'encloéed 'i_:wo surveys:
{1) a teagher survey, and C |

+(2) a student survey, —_—

These surveys solicit teacher and sﬂudént evaluations of the Canadian
Content: Kits being piloted. These kits will be revised on the basis of -
your assessments. .Because Alberta Education will commit. substantial -
funds- for the production and distribution of these kits throughout the .
province, your comments help assure that the-monies spent will %esult in . ", k.
quality social studies programs. . ° e T S '
. . S . o

*our reservations and recommendations about their instructional quality

-will be treated confidentially. Do not judge the technical qualijty -
"(e.g., the quality of sound, drawing, and color) as ACCESS will be responsible.
for this after the piloting is completed. I .

“ The student survey is concerned with pubi] 1nferest in the kits. You .
may wish to discuss the questions with them, as ‘well as explain that their
concerhs will be used for_rev1s1ng the kits. ‘ , r :

Please returh the?quesf1onna1res immediately upon cohpTetion of the kit

_ or by March 25, 1977. .'A stamped and addressed envelope is enclosed for

_your convenience. Call us at 432-5093-if you requirk any further 1nformation.

DM/ sp

Encl, L | I . ,
cc: Socjal Studies Consultants | S

. Dr. D: Ledgerwood . *+® . . ‘
v Mr. M.vKowalchuk - _ -
Dr. K. Nixon ’ '

! S 31 : " » "
» b N T ‘ : ) \
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m e . — | s e g r ‘“.
R nmtcnous T0 TEACHERS | e
N Explain that the quest1ons are about the things students did. during

' 5_fthe study on Canada.« The teachers who constructed the unit want student \

- comments on how the materials may be impnoved . .

Read each item to. the chi]dren, allowing enpugh’ time for them-to try

“each 1téh. ‘The questions are not'speed tests. By administering the,test
. 1tem-by~1tem'the {instructions are rejnforced. Teachers are able to adjust

- pace in keeping with the characteristics of the students being quest1oned

. o By readﬁng the directions aloud it is poss1b1e to reduce the 1nf1uence of
’ ‘ffreading skills on the survey results.~ '
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» MOOSE ON THE LOOSE {Grade One) -

' 'lLbok at the faces be]ow SR B "L“ o ‘. | |
Some faces are happy and some are sad, '
‘Put a mark (X) under ‘the face to show how y‘u feel about the things you d1d

whi]e learning about Canad1an fam1lies

L{STENiNG TO MIGHTY MOOSE AND SAVEAK

.
WORKING CANADA PUZLZLES

[+

' DRAWING MAPS S o

-




LOOKING AT THE CARTOON SLIDES -

~o

T e

S o . 7 -
X . : . <
s et SR rerm v 20 < e L . i
. . o . . : ’ : - ———
. . ’ . (2 . ' : ’ . v
= : . : [ .

‘ . . . - . - . -
s . a . .
@ - ) . .
. - L. .o - “ .
. . . ¢ |
T . . '
.- : S
i .
<

w bout the th1ngs you learned in "Moose on the Loose"
the sentences be]ow._

B The ﬁhingll didh't 1ike at all was

L

Y
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»

' Look at the faces be]ow
‘Some faces are happy and some are: sad
"Put a mark (X) under the face to show how you fee] about the things you did’
_ whi'le learning about Canadian Neighborhoods,

JRE 1 LOOKING AT SLIDES OF NEIGHBORHOODS

¢

j
7

* EXPLORING CANADIAN NEIGHBORHOODS (Grade Tuo)

> '

]

o







o i COME NORTH WITH ME.- -~ - (g \

#

'Look at the faces be]ow

. J(Gmd'e ’ 'Three') o

f_’Some faces are happy and’ some are sad

Put a mark (XP under the face to, show how’ you feel about the things you
.did whﬂe 1ear'mng about norther‘n Canadian communitws .

}LOOKING'AI‘SLIDES OF NORTHERN COMMUNITIEsf

DISCUSSING MANY PICTURES OF NORTHERN LIFE ~ .
o S o

Ll
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T\~ ' PLAYING THE PROVINCO GAME, -~ f = . |
- B . f L - ; n o
b« ‘ < | HRSAN
! f = N
« Think about the things you did as you 1earned about Canadiaw neighborhoods._,
2. Finish each sentence be]ow. o . o . R
" The thing I 1iked best was ___ .
‘ T p + - s - < | N
3 hd : ' :
.. ‘_‘-‘ | .~- q I i . . - - | . o
.\ Jhe thing T dign't 1iké at all was _° N
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